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INTRODUCTION

Ly

A booklet: on observing, screening and asspssing children's
development must begin with some mention of overall program
 goals.: The Head Start Performance Standards set the. overall
goals for programs. Each progyam ‘interprets these goals
and objectives. Sometimes this occurs unconsciously and .
informally. It -is, however, important for staff and parents
to discuss -the 4pals they have in mind for their childre 's
preschool experience and attempt to reach some consensus.
If this does not happen, one teacher may design activities
.. with one goal in mind, and other teachers will have Other
% goals in mind. . o
Some programs choose as their priority the development of
specific, preschool skills. They measure, the success of
their program by the child's ability to attend in a group
setting and by his/her pre-math and pre-reading skills.
. Another program emphasized the development of the child's
#self-concept or,sense of independente. Still another
- emphasizes the child's ability.to solve problems and Tearn
from new situations. ~

In-any event, when thg staff knows what it wants to promote
and develop in its children, it will.be easier to move
ahead and choose the instruments that reflect those goals
most clearly. It will also,be much easier to implement
teaching strategies tq develop the skills that have been
chosen as priority skills.

Once program priorities have been clariffed, gach teacher
must forge ahead 4f4 individualize his/her-strategies and
objectives to meet the needs of each child. This is not

‘an easy task and continues.until the last day of school.
Individualizing is really the process of developing a

_ prpgram of activities designed ‘to meet the needs of each
¢hild. The process includes. several steps: -

~

e Assessing the child's needs

e Deve]opfng‘obdectibes or goals for each child
- ) . ‘ - .
e Devéloping and implementing specific activities -
to accomplish these goals

. e Eva]uatdﬁg the child's progress ] )

~

I3




Assessing the
Child's Needs

‘Teacher
Observation

t

Sgrgepzng
Dévices

_referencés on the topic.

. handicapping conditions.

s

- 1]
*This process occurs oversand over again each day. .The

teacher observes, for example, that -one child experiences
great difficulty taking off his coat.when he comes tothe , |
group while ahother cHild can do it with no help. She helps
the child who has difﬁigulty and lets the other child do it
alone. She has "indivi

ualized" according to each child's’
stage of development. :

“This booklet has been developed to help the teacher insure

that individualizingis done for all the children to as great
a degree as possible. It will focus on the first step: ¥

.assessing the child's needs. .

This first phase, assessing the child's needs, is essentially
an information gathering process. The teacher needs as muc h
information as possible about the child: what he/she can do,
what he/she cannot do, special physical.problems, etc.

There are many ways in which the teacher can get this
information. Thre€ major methods include:

~ 2

1.+ Teacher Observation S, . J

L ’}. B
2. Screening devices aﬂg;ﬁehavior checklists
34’/T;Hépth diagnostic/Brescriptive instruments

THPe booklet is divided into three corresponding sections.

- Part I, Teacher Observation; briefly discusses teacher

observation and directs the reader to several excellent
This: short discussion should not
be interpreted as minimizing the importance of teacher
observation.

continues on a daily basis. The teacher must continually

. refine his/her ability to observe and to analyze the inform-
ation collected: _0Only then cdn he/she adequately individualize

the program activities for each child. .

Part II -- Screening Deyices and Behavior Checklists --focuses
on specific tools which are useful in spotting possible

These tools identify children who
need further indepth testing and evaluation. Since these
instruments .are reaTly-refinements of teacher observation
skills, there is some.overlap of materials. Information on
informal checklists is discussed in Part I as part of the
focus on teacher obsergation but is applicable to the inform-
ation presented-in.Part II. v ;

It is in‘fact, an essential process that C
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. This section contains gn annotated list of screéning devices
v. " which is divided into two groups: - .

1. Short instruments helpful in identifying children
. with suspected handicapping conditions and who .
- should be: referred for further tegting;#. ¢

2. Longer instriments which identgfy possible problems .
and which can be used as pre- and post-test, That
| is; the test can be given at the beginning of the
* year to determine the level at which the child is
functioning. After. three or four-months the test
¢ oot can be readministered to determine the progress
’ the child has made. .

Finally, Part II includes a discussion of how a Tocal program
. took one of the screening instruments and adapted it to
, suit their own purposes. An‘example of the resulting product
: is included. : ‘ : '

,

' ' 3 \ © .l
Diagnostic/ < Part III brie?ﬁy discusses diagnostic/prescript#ve instruments. -
Prescriptive These instruments assess the child's skill Tevels in various
Instruments . areas. [h addition, they provide the teacher with a program of

sequenced activities for childreri at each 3Itage of development.
Appendices .. part 1V includes a bibliography of several books that offer

more information on screening and assessing children's needs.

This part also includes a Publisher's List of the cémpanies

which. publish the devices discussed in this booklet. WHenever

) possible, prices for the instruments are included. However,

. since prices are subject to change, they are included merely

N to give 'the reader an indication of general price range.

No matter what instrument is finally chosen, the staff must
adapt-it to fit the needs and goals of the individual program.
This cah be at difficult process, but the end result will be well
., worth. the effort. It is only with accurate and adequate inform-
-~ ° ation on a child's stredgths and weaknesses that an effective,
individualized program can be designed.. The information
gathered through observation.and screening and assessment
instruments enahles ‘staff to provide appropriate activities.
_ It is hoped that this booklet wikl facilitate that process,
thus assuring the childrens' growth and development. = °
: . ‘ . i . :
Ve > C . -
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. THE TEACHER AS OBSERVER * :
. . L

. . . . ‘ . ;
Head Start tedchers can play a significant role in early
identification of potentially handicappimg conditions. “The
teacher sees the child.daily in a social:context whiich allows
for compgrison with the child's peers; also, the teacher «.
sees the child for a longer time @nd in more varied situatigns
than most, other persons, -excluding the child's parents or
caregiver. However, teachers should, remember that the child's.
diagnosis is made by a professional trained to.do just that --
~ whether pediatrician, ophthalmologist, psychologist,-etc.
The teacher's role can be to provide data to the professional.
about the child's behavior in various developmental areas and
in various settings. = ¥ ’ ‘L . ,
. . : ) e » . . ,
® Cautions to - - Teachers' judgments carry substantial wWkight but are not
the Teacher + «  definitiv diagnoses of disorders. .To help teachers guard
“. % against making judgments that might be damaging ‘to the child,
the following points should be considered: , )

1. 'Look at the conditions or environment in which the
child's behavior occurs. For instance, a child who .
seems "never" to pay attention may in fact only be
doing go in group activities. An obsérvant teacher -
can then start to check whether7he‘chﬂd may have
hearing difficulties. .
In another instance, a "disruptive" child may be
receiving certain responses from a teacher or other
childrén which reinforce the disruptive behavior.

. To' get a total picture of the child, the teacher must
sensitively and systematically obsenve the child, -
his environment, and his_interactio&§ with other,personsi

2, Look at degree rather than just kind of poténtially
disabling condition. A1l children (ahd adults)
occasionally engage in behaviors which could be
considered. inappropriate or maladaptive.

.-\ 3. Remember that checklists provide only ‘one means of
+ systematically 1oqking at a child--they are not an
end in themselves. Checklists should stimulate
teachers in developing individualized programs to
help meet the needs of each child. :

LA

7

”

* Developed by Joni Cohan, former Coorginator for uand{capped
Services, Head Start Resource and Training Center.’

.
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*  OBSERVATION IS A NATURAL*
Skl .

T

-

. ¢ ~
. .

" Teachers 18Ve the. opportunity to observe children-during
normal activities ip the classroom over a pefiod of time.
In making observations, it is usually unnecessary to set up.
a specia] activity which is different from the classroom
curriculum. Here ane a few examples in the areas of vision,

gearihg, and social/efotional development, to show how
eachers can make observation a natural part of their daly
.routines. ® ' e L :

. s
’

. "
When the child is looking at books, building with blocks, '
working puzzles, or sorting colors, he is working on visgal
tasks that require good ¢lose vision.. Good distance vision

i@ needéd for running and climbing on the playground, seeing
pictures on the bulletin board, and recognizing things and
people across the room. Watch the child while he is-doingu . .
visual tasks. Does he look directly with open eyes on what he.
is doing, or does he squint,or tilt or turn his head to look-
at an angle? <Does his bogy seem tense during visual tasks?
These'and any other unusual actions during wésual tasks ’

may indicate a pPoblem. ' .

Vision

Heaging' : )
- C : j
Observe the child during activities in which he must listen,
.such as following directions, rédpeating rhymesy and 1istening\\
eto stories. Does the child turn toward you when you-call
his name softly? What does he do when there is. & sudden lpud -
—neise? Hé may not hear itvat all, or-he may become extremely
excited because he did hear it. A loud sound may frighten
a.child who'is used tossilence. During music or stgry time, * .
hé may not pay attention at all and disrupt the. class because
he cannot hear the music or story. ’ .

. -

Because hearing loss interferes with communicatiqn, observe.. =
the .child when he is speaking and listening. Many hearing
impaired children.have.speech problems because they do not,
shear well enough to learn 9oegd speech. Others will speak

very little and will usé gestur@s to communicate. Watch what#®
the shild does when you talk directly to him; many hearing
impaired children will watch the speaker's face very closely

and fespond to facial expressions and gestures instead of ‘to
-what is said. . ' i .

ST —— / F . '

"

« .

*PJeveloped by Jomi Cohan, former Coordinator for Handicapped’
Services, Head Start Resourcte and Training Center.® -

.. *
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The child with a hearing loss may also be extyemely overactive
and easily distracted; these are behaviors that you may notice
right away because they present:a problem to you. You need

to observe ‘the child very carefully if he behaves 1ike this,,
& t€11 whether he has a hearing loss or some other problem.

Social-Emotiondl - :

- ‘ - b

In obsérvihg social-emotional development, a yseful rule of . ‘o

_thumb is to ask yourself, "Does the béhavior interfere with

o
[

the child's ability to explore, experiment, or engage ina

wide rangg of learning experiences that promote good social, * ;
intellectual, and ppysical developmeat? The teacher should ’

be sure that the behaviors occur frequently or infrequently

\ -

and -in fatt intérfere with the chitd's optimum development.

[y

The teacher should observe how the child interacts with adulfs,

how the child interacts with other children, and the child's’

self-management skills. In daily working widp a child, the
teachen may think about some of the following* questions (as
examples): - . _ . .

» How does the child interact With adults? Does he.

* ‘characteristically, week after week: t .

R Y

- Resist separation—from his parents? Cling - B
excessively to certain adults in the prescho@l -
. ‘setting? Shy away from or act overly wary of
new aduTts? = L
Display an“excessive number ar vajiety.of
attentibn-getting behavigrs?

- Manipulate adults through‘such tactacs as
. dawdling, lavish displays of affection, nearly
; inaudible voice level, tantrum§? '

:-:'thow does the child interact with other children? *

)

Does he characteristically, week after week:> ¥ .

4
.

- Engage only in solitary or parallel p]ayf JFail
to initiate. activities ‘that .draw other children

_to him?
B R - S
Disrupt other ‘children's play? -~ -
S v Flit frbm,One'p1ay~gF6up to another, seldom
settling in for any length of time? -
t - '
\" ) N
. “ . . L ]
-b- ., . 4 *
11 ) N

. -
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\. "., v b .:)“ . : " . . '..
+ " & How abolt. the Chﬂg‘fs self-management slqn_c;z Does | .

he qhanéct‘eris_};’&':_a‘l_lx‘,- week after week:

"« . X Assumé insubfic¢iént responsbility-for self-help .

7dn putting: on.afd taking of¥ clothing, feeding -,." .
_and-t&dlating:HimselT caring for histown ~ . -

pessessibng, ‘putting away toys, andmaterials,

¢

settling down at'nest time? )
F4i1 to engage in purposeful activities when teft

“to his own devices? Cofiflain /I don't know what .
t,Q do?* ’ e i 4 C - .

. . [N . -~ ‘ '. .
Refuse to enter into new situation, explorg novel
materials, experiment with different ways of- -

- using familiar materials? .*Appear overly frightened
by dbgs, loud-noises and:voices, sirens, storms . =
and other.upexpected stimuli? : .,

[

Extribit few ¥ping amd problem-solving behaviors? .
Have a tantrim @r give up:too .easily whes confronted ,
by a frustratin?rsi-tuatien? o - .
— ) .7 R 3

»,




" ;- 'GULDES FOR.LDOKING AT ‘CHILOREN IN THE HOME & CLASSROOM:
’ ‘BEHAVIOR CHECKLISTS * a S

Introduct1on L - " T : -

SR ' J People* often want to Know what k1nd9 of th1ngs they” shou]d
o expect a childsto be doing aur1ng the time he or she is.if .
v+ .Head Start. One way of answering this question is to say

‘ ‘ ' . that you mighit expect a Head Start chf]d t things _ T =
o *that ‘most other children of the . (for_ . .
N © .. example, most four year olds can correc poiht-to their - ‘

se,fiouth, ‘ears, and many other parts ‘of their body,» . -
migh pect that, if agked, most Head: Start children-

, ) would do this aiso. )* Angther way of answering the .question . N
¢ 7 - s to say that 'you should expect the chi¥d to keep on doing .
‘ // . the things he or ghe.is already doing (regardless,of what - N

most other kids o the same age can%o), but also expect

.o “four year olds can point to many ‘parts of their bady, -the four
year old who can only point to his-nose and mouth will -
probably need some time tb learn to point to other body parts )‘ .

Normal Course 't; Both of these answers are accurate. It is 1mportant to kno .
of Devechment , what to expect-in the normal course.of deve]opmen =
- . Developmental Scale of expected tasks for stitgren O- 6 ye jf

s available .through HSRTC. See Bibliography). However,
. it is also important to know that just because a child is not ™
oo do1ng somé, or many, th1ng9 that other chiddren of thg safme —

* age are dping, you cannpt expect that he or shg should: .
automaticatly he ab1e to do those th1ngs The. progress may ' )
corme about slow1y Lo T, s ]

- . The use of- w11tten guxdes when ]ook1ng at chf1dren is’ one
<ZE - ' wdy of helping ‘to understand “what is expected in the- normal
‘ s course of child development.” Also, written guides can help
parents., teachers, specialists, and othexs to figure out:
specific th1ngs that a ch1]d seems-to be ahle to do- a; a- v

. part1cu1ar t1me o . #“ . ,‘guri

7+« 0.7 Wnat Are Thése Written Guides? o p -
- ’ PR N -
. ' ~ The gu1des are lists of ‘things that most ch11dren cant be
N - * expected to do at different ages.  They are-often called
s .« behavior checkTists. These checklists have beaQ\pqs together

.
A ", ~ PR N [

.
4 N . ,

a

- . -
R * ¥
. ) . ~ - =

. . .
. ¢ & ’ ¢ . —— v - P

o *This. information (pages 8 to 16§’was supp11ed by the

A Mlnnesbta OCD/BEH Co]taborat1ve PrOJect St. Paul =Minnesota.
.o . . 4'~“za~«_’-%:=.~
. oL ' . —8- s .
; . N . ) -’ ]3 .

T . that new things -will. gradually appear: (Even if most other” - {
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~ . by people who have observed many different things about. - .
: . -children as: they develop during the early years of their

9 ' . ‘l1vé5 " Some of these, things include: 1 'the way children

. a T talk, how they use words and make sentences; 2) the,way -
; . ' ** children take care of themse]ve , how they put on c]othec

o . " eat, wash themselves, etc.; "3) the way children get aTong

- L with other people, how they play with other children and )
o * respond to adults; 4) the way chiidren ¢oordinate their 4

L} co movements, how#they walk, run, hold spoons, etc: :

' . ‘ So *now you have ari inkling of wh “the behav1or checklist
’ 0t : is aTl about. It is a tool for to use, "to .help you
figure out what kinds of things you see children daing. and
s tqg help you chart or record these things in a meaningful ' .
T S way.

- . Cont1nue reading. The following is some information we have
Y put together, te111ng about some of-the developmental areas

- B ““that.the checklist can help i Took at, some of the reasons ™~ "
- . s ’ for using a bkhavior check11st, some ways to use a.behavior ’
checklist, and somg cautions you might want to be aware of

wben u51ng a behdvior chetklist.

¢
« - SKILL AREAS . : -,\é‘
- | S , R " . . . » N .
- B ] The foll8wing are the usual areas covered by currently
- ] . available checklists. . .
Areas Imoluded - Cognition | . .

< In Chezklists
. Cognition redates to the ab111ty to remember, to tell the.
- difference between important. and unimportant activities,
. . to pay attention (attending) to important experiences,. to
- : . recognize patterns, like shapes and melodies, to recognize.
. things in their correct order, to tell the diﬁference -
" ‘ between two things. to keep up with the speed of information
. being communicdted, to not be distracted by background
’ activity like noise, etc.

- . - . . N i . ko
- T >4
- ' Examples: . .

-a.  €an compare three p1ctures "(which one isbiuger).
b. Can reassemble a gircle which has been cut ip
- . four pie-shaped pieces.
*¢. Can imitate folding a six 1noh square of paper
twice to form a triangle.

B
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\Motor . ’. .

. , ., / ,
This area relates primarily to the movement and usg of the
large and small mdscle.groups of the body. Lar muscles
are those we use for walking {large leg muscles/), 1ifting
(usually back and shoulder muscles), throwing Athe biceps,
triceps, and back muscles), etc. These movepents are called
gross motor because they relate to. mus¢le agtivity which
doesn't necessarily call for precision. Small muscle movement
(called fine motor) examples are working with fingers (tying
shoes, writing, picking up marbles) or perhaps using the' toes
to make a letter in the sand. . '

-
*

Examples: - . ‘

a. Catches an eight ingh ball bounced to him from
four to six feet away. " R

b. Prints simple words. ) .

c.~Climbs to playground sl de .and slides down.

Self-Help

Self-help skills relate to théi activities we do which
imply caring for ourselves, like eating and knowing which
utensils tg use (peas don't stay on a knife very well), being
able to dress and get all th& buttons.buttoned {overlaps of
course with fine motor above), burshing teeth, knowing how
to use the toilet, or bathing oneself (and knowing how to

use a washcloth or towel).

Examples:

a. Dresses self .except tying.

b. Cleans up spills without help.
c. Uses toilet by himself without supervision.

-

«
-

’ it
Language b

This area deals with symbols like words and pictures, and the
use of writing tools to express ideas 'symbolically; with
reading skills; knowing how symbols/pictures/words are used
and what they mean; and being able to organize them in a

way that is meAningﬁul and whi¢h communicates your idea to
someone else. Speech is i ded since it relates to the
use of words to communicate. "All of this comes out of

. experience, which is basic to language development. It is

) ~:\_,/// . ; -10- - : ‘

.15
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* . .
diffucult to find a situation where .language is not a
part of  this activity. . '

ExambTesﬁ . . ;

. Carries out ‘three directions on request.

.. Listens to and tells long stories, Sometimes
confusing fact and fantasy. .
Uses the prepositions.in, on, beside, under, above,
and ‘bedow appropriately when asked to describe
oWn body position (four positions).

L]
a

.o
- b «

c‘c . .
Socialization

This area refers to appropriate and effective behaviors
that invdlve living with other people. Almost all preschool
behavior occurs with.otHer people (parents, other: kids,
teachers, the family doctor, etc.)s learning how to get along
» with others, what is right and wrong (you learn this from
, parents, teachers, your minister, etc.), what to do when
.company comes, how to play with other- children without getting
dnto -too many fights--these are all examples of becoming . -
socialized. Socialization is learned through imitating other
people who are important to- you,.participating in activities
—where you want tbo learn how to do something, and-by communi-

" _ cating with other people (hearing what they haveto say and

trying to make them understand what you wang to say). . And,
of ctourse, whether or not you get spgnked, put in the corner,
or ‘are given a candy bar détermines to a fair degree how

_ “much. of this "social" behavior you will do again.

Examples: o ,

{

a. When plawing group games, waits and takes turns
wi.th minimum of external control. ‘
. Answers telephone efficiently.
. . Enjoys dressing up in adult'clothes..




HOW TO USE A BEHAVIOR CHECKLIST .

-

* *

" Befére-you or your staff use this approach, aﬁ*in-se4V1cé‘

»
[N

.practice session and a follow-up in-service (pgnnaps one

H

month later) is recommended. _T//)f— L

il
s
] /

Use one set of chegklists (cognitive, motoF,lse1f-hélp»/)

language and soci§1ization) for each child /g be observed.
!

Thoroughly review a checklist prior to using it so you °
know what behaviors yow will.be looking for. It is not
necessary, however, to. memorize the sequences of tasks
on a checklist. ’ o - -

Start by Yooking at one cRild and at one skill area at a =
timeq ‘Practice this kind of observation with the idea

that you are ‘developing.your own observﬁtion skills and
uriderstanding of developmental skills that are important.

Select those children who are having special learning
needs -as the children you will observé at the outset.

A parent with more than one child might want to select
the child who may be showing-some special learning need.

Observe the child during_normal activities in the home or
classroom. Usually it is not necessary to set up a :
special activity which is different from the routine
or ¢lassroom curriculum. hﬁ?i\/,' .

: ' o . N
Observe the child at different times, over several days,
and during different activities. »

Observation periods can be short--5 to 15 minutes at a time,
or less. . . ‘ :

Your prip‘&know1edge of how well the ch11d:performs should
help you immediately narrow down the possible choices’

on a behavior checklist. .In other words, it will usually
not be necessary to start with~item #1 -and go thrQugh

every item. ' ’

Score a plus (+) or chétk‘@/) if a behavior given on @ . -
checklist occurs fifty percent (50%) of the time in a normal
situation calling for that performance.

A plus (+) or check (v) can be placed by a behavior on the
exact date it is achieved or when observed during periodic

~ ckill assessment. ~Recording the date that the observation

was made*is important.

“
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“11. Moye on to the next developmental area checklist, or ;
offserve other children using the same checklist.

Begin thinking how you might use the information you have

' gained through ‘this careful observation. How might this .
information apply to what' you want togteach the child next?
How might it affect the way you teach a skill?

L] }

-TO USE.A pﬁECKLIST TO.SCREEN AN ENTIRE CLASS

Pl
e

Before you or your staff use this approach, an in-service
practice session and a follow-up in-service review (perhaps
one month later) is recommended.- )

Select one subject area to be observed (for.exampie,
language) . g x

Assign five youngsters to each parent/teacher/aide to be
casually observed for two or_three days.

': 4. At the end of the,oﬁservation period, have €ach observer
' complete the checklist for her/his five children.

5. Réview each child’s ckecklist with an.appropgﬁatq CONSUTL NGy
specialist (forexample, speech clinician, child psychplog1st,
. special education teacher, .etc.). :

6. Repeat #3-#5 for theffext- subject argg to be observed.
- v

-
© . ‘ .

CAUTIONS - - . .

Just 1ike alliother tools or methods, a behavior checklist
can be'misaseds Therefore, it is advisable to Took at some
cautions., . .

1. DO.NOT USE A BEHAVIOR CHECKLIST AS A TEST TO CQMPARE ONE
* CHILD WITH ANOTHER. . ; :

A checklist should be;g;gh\fg determine the level at
“ " which the teacher and parent should begin wirking with
each individ#a}, child. .




2. 00 NOT BECOME OVERLY. CONCERNED WHEN YOU SEE THAT A CHILD .
IS-NOT PERFORMING CERTAIN TASKS OR BEHAVIORS. .

) ' ' . . ’
Too mich concerm, without.additional observations and

possibly specialist evaluations can lead to “overteaching. ~i

Trying to_ force a child to learn will only résult in more
frustration for the child.

-

3. 00 NOT THY TO TEACH A SKILL AS IT IS GIVEN ON A CHECKLIST.

Each 'skill can be‘broken’down'into many smalber tasks..
The process of breaking down a skill into smallgr:tasks
is called "task analysis". e

4

- 4.. DO NOT TRY TO OBSERVE ALL OF THE SKILL AREAS AT ONE TIME,'

OR N ONE SITTING.

This would be too confusing. And children do not display *_°
all skills at any ofle time. Try several observations of
a child's behavior, during different activities and at

different times~ef_the day. This should make the obsefvation

process easier and moere accurate.
- . « S8

5. DO NOT'TRY TO-SECOND GUESS THE CHILD. .

[f you do not actually dbsé}&e a.child performing a skill, .-
do not give him/her the benefif pf the.doubt when marking
sthe checklist. Remember, checklists give a description

* ¥of a child's behavior,. A checklist is not a test, so

a child cannot fail. "If you'don’t see it, don't mark it."

' QOF THE CHECKLIST EXACTLY. :
For eiample, children hay skip soﬁe Behavibrs cpmp]egg]y_
or they-may learn behaviors out of sequence. -
7, ‘DO NO}'QE CONCERNEQ ABOUT THE AGE OF -THE CHILD. | N

If.a child's behavior can be described by items on the .
: .. checklists, then it, is appropriate to use the checklists

6. DO NOT EXPECT ALL CHILDREN TO FOLLOW THE WRITTEN ORDER , ...

[

with that child, no matter what age. In other words, ) T\Q

each child's educational programshould be guided by an
understanding of that child's skills and difficulties,
You:observe what he/she is doing and what he/she is not
_.doing--and then you ptan what you will do based on those,

* -“observations. < e - - \\ T -y

4
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USES “FOR BEHAVIOR CHECKLISTS'

/

.. AS A GUIDE TO THE NORMAL PROCESS OF CHILDHOOD DEVELOPMENT
:, IN SUCH SKILL AREAS AS: . . =

e Cognition . _ . T "

e Social/Emotional ‘ B
® Gross Motor . .

/s o Fine Motor -

. A teacher's -and parent's awareness of the normal sequence

- of skill development in each of these areas is important.
It is even more important when the parent, and teacher
have responsibility for working with a child who has
speciat needs which affect his/her ability to learn’
these sequences of skilis. - é RN

e

2. AS AN OBSERVATION-SCREENING TOOL

Behavior checklists can help guide_and direct teacher
and parent observations of behavior, This ‘means going
beyond a simple awareness of :the.b€havior, to- the actual
use of a checklist by a teacher andfor parent to record

' the.observed behavior. ®ehavior checktists can help you

0 identify chiidren who are having problems in one or several

1

" areas of development. Thi§ identification may then lead
to referral of children to specialists. In this way., \

a great deal of specific behavioral information can already.'

be available to the specialists at the time the child
.18 sgen. R . ‘e oo

3. AS A'BETTER QAY TO DESCRIZE THE BEHAVIOR OF ANY CHILD
A.comp&eﬁéd checklist des B y

development a child nas reached in each of the skill areas

observed.: No label 4s placed on a child when you use a &

. behavior checklist. }

_ 4. AS AN EDUCATIONAL ASSESSMENT TOOL FOR CHI[bREN WITh 0BVIOUS
SPECIAL NEEDS ' )

Behavior checklists help tedthers and parénts to make |
on-going edugational assessments of a special needs’
child's strengths and weaknesses across many areas of . ‘
development. Checklists are an equally-good tool for the
educational assessment of all children.

.

Fibes the level of skill ~  ~ ., .
N

N
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L ca )
educational guides. These

AS A’ GUIDE TO
ANY CHILD .
' Checkldst systems also provide )
‘parent in planning activities

» . ) ‘ . / o '.
THE EDUCATION PLANNING/PROGRAMMING FOR
ehild's rate of growth and development.

o

hich are appropriate to each

..
‘can quide the teacher and
and Tearning experiences w
6. TAS A TOOL FOR EVALUATION OF THE PROGRESS OF ALL CHILDREN
d at the beginning and end of the pragram
jddle of the year also) by using the

'y

forward evaluation approach,‘af] chi]drpﬁ

*INA PROGRAW .

Vo
As a straight

qight be assesse

year (perhaps in the m
AS A TOOL TO ENHANCE COMMUNICATION BETWEEN ADMINISTRATIVE .-

This assessment might provide
strengths and weaknesses -of thé
and coud suggest where the curriculum
tum may need modification,-etc.
BETWEEN ,

-
" behavior checklists.
informat¥6n about the
. children as a group,
js strong, where the curricu
.
. OR COORDINATOR LEVEL STAFF'AND TEACHING STAFF3
ALL HEAD START STAFF MEMBERS AND SPECIALISTS; BETWEEN
HEAD START STAFF, SPECIALISTS, AND PARENTS-
rs_wh
Ch25kiﬁ

.everyone's atien@ipﬁ
en you are observing
ists might help reduce .

AN
.-/l
e 1.
ST
L _- Behavior checklists can help to.direct
- to specific, identifiable behavio
e and/or talking about ch]drén.
v ”,f%? . some of the confusion that. often results when different
SO people, with differing points of view try to describe
o L problem areas and §trengxh areas of children. ™=
.‘ . - \ 7 .
& ' )
] A -
. " M * -
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* /
- \" . = SOUKCES OF‘ADDITIONAL INFORMATION
\r - ¢ T
4 ‘ . Y \7 . -~
< . Several excellent sources of information are available

"to assist the teacher and staff to develop their powers
of observation. The reader is directed to the following -
[ . « " . materials: ' :

, & OBSER¥ATION SKILLS, FOR CHILD DEVELOPMENT PERSONNEL

o by David Kurtz, Ph.D., Audio-Visual Seryices,
‘ Willard Building, the.Pennsylvania Staf@*University.

. This kit c?nsists of 6 filmstrips, cassette tapes,

instructor®s manual and a student workbook. It is

. a self-instructional, indepth training program for

3 ‘ - developing teacher observation skills. Kits are

. ’ available for loan to Region III Head Start programs
through the Head Start Resdurce and Training Center.

sy ® -

. f" A\ )
i - @ OBSERVING AND RECORDING THE~BEHAVIOR OF YOUNG CHILDREN: °
- . ‘ . -PRACTICAL SUGGESTIONS FOR TEACHING, Teachers College ’
. - Press, Cq]umbia University.

~

\ *
| ! : This book gives concrete suggestions on how to- record
) ¢ children's behavior and what to do with the finished
product. : . ' to
! ‘ : ’ ot

. : ‘ ¢
BN .o ‘o OBSERVE, DEFINE, DEVELOP, EVALUATE (ODDE): A-
. : PROCESS FOR ASSESSMENT AND PROGRAM DEVELOPMENT i
’ by Nancy Backer Stark,.Head Start Resodrce and Training

Center, University of Maryland Universgity College,
I Conferences & Institutes Divisiqn. : , »

The ODDE is an instructional which provides
* a method of training Head Start-\gff in assessing
: the individual strengths and needs of the children
s . N in their cldsses. An optional video-tape accompanies
- ) the module and is available-on loan from the Head
‘ . Start Resource and Training-Center. .

+
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SECTION IT

SCREENING DEVICES.

a

Aruitoxt provided by Eic:
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- . . . ’ y
CHOOSING A SCREENING INSTRUMENT
- ) ! .
The roleof the preschool tdacher is, to provide carefully ,':

planned dctivities which are appropriate to the develppmental
level of the children. In order to do this, the teacher must
have an idea of what to expect of the preschool child. He/she
needs some understanding of developmental levels for the young
child.  In addition, ‘the teagher must know just where his/her
children are in their development. . L

Observation skills help to determine the functioning level !

_of each child. Screening instruments ahd behavior checklists

help focus teacher observation in drder to gather more informa-
tion in a shorter time. The information is often quite specific
and covers a whole range of functioning: " social, emotional,
cognitive, gress and fine motdr, language. . These devices help
to pinpoint each child's streWgths apd weaknesses. Both obvious

‘and subtle differences in the children's functioning will be

seen. By using such instruments and collecting ongoing data

-on the children's performance, the teacher will know exactly"

what skills each child has masteéved, what skills the child is
currently engaged in learning and whether the child is actually’
acquiring new skills. This .is no easy task. ’ '

The following information on specific screeming instruments

and behavior checklists is offered in the hope of assisting
programs in choosing appropriate measure- to gather bzahavioral
data on their children. Such-instruments can be'a great -

. Ky

~ support to.the teacher in his/her attempts to develop. activities

which’ correspond to the children's development.

There are literally hundreds of instruments to test and screen
preschool- children available on the market today. It is terribly
difficult for staff to sort through this mountain and decide
which, if any, are appropriate for their progyram. Some of the
most often used instruments are 1isted here. They are grouped
and annotated #n an attempt to help programs choose and implement
a device more wisely. WNo-particular instrument is recommended

‘because so much of the merit of an instrument derives from the

program priorities, the needs of a specific group of children
and staff and the way in which an instrument is used. .

The annotated list is divided into two groups:

® screening for referrals R
@ 'screening for developmental’ levels

Following the annotated list is a section discussing how one
Head Start program agaptec.a commercially prepared screening
device to suit its own Jurposes. ’ ' .

- 1
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SCREENING. FOR REFERRALS

- L

.These instruments are short instrumehts which are designed to
be used on all children early in the year. They identify
¢hildren who should be referred for further s¢reening and-
spot suspected:handicapping conditions. This grgup includes:

o

e Communicative Evaluation Chart

'] Denver, Prescreening Developmental Qqestionna{Fe
» .~ (Denyer PDQ) ' .

=" que]ohmental-indicatorg for the Assessment of
) Learning (DIAL) ¢ o
] Déveiopmenta] Sereening Questionnaire foy Preschool
* Children : ) .

¢ Observational Checkdist for Referral __

The following list contains information on the developer
or distributor, the ‘age range of children with whom it can

" be- used, the method of administration, its aim, and the
various subtests when appropriate.

v




L3

Amotatod -

Liat

L

Age Rénge: AO - 5 years

- - 3 - & } '.;‘ "
CT ’ | . v
_SCREENING_FOR REFERRALS -, oo
~ . " o , VR
COMUNICATTON EVALUATION CHART \ S ,

Educators‘Pubiishiﬁb Eervicga.Cambnjdge, Massachusetts
4 - o i

" Administration: Individual check11st of ‘items categoruzed by

age; 5-10 minutes

Aim: Screening device that g1ves an 1mpress1on of child's overatr— -

Tt ab111tles * \\ . -
. Subtests: Language ’ ' o : Co ‘ -
" Physical Growth and Deve]opment v . ~
Motor Coordinatio : : .
Visual-Motor Resp@nses :

.
L
. .

(]

-

-

wm'

_ DENVER PRESCREENING DEVECOPMENTAL QUESTIONNAIRE (DENVER PDQ)

" Age Range: 3 months -6 years : : .

T

—

[

(]

LADOCA, Denver, Colorado . 3
. ua‘&% A

4

Administration: Ind1v1dua1 check11st consisting of ten age-appropriate
questions arranged in chronological okder; 5 m1nutes

Aim: Prescreen1ng tool to select those ch11dren who should be I
further screened ~

DEVELOPMENTAL INDICATORS FOR THE ASSESSMENT'OF LEARNING (DIAL)

DIAL, iInc., Highland Park, I11inois

Age Ranée: 212 -5 1/2 years
Administration: Ind1v1duaA4y, 20-30 minutes » s

Aim: Developed in “an attempt to identify, ghildren with potent1a1
leariing problems. Intent is to help develop recommendat1ons
for 1ntervent1on and/or remed1at1on

Subtests: Sensory
Gross and Fine Motor
Affective
Social
Conceptual
Language .

-20-
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? " DEVELOPMENTAL SCREENING QUESTIONNALRE FOR PRESCHOOL CHILDREN .

~ e . 2 : )
.+ . Elizabeth Sharp, TusconArizoma , VL '
_ . . 'u . - (. ! - - ‘k\
] Age Range: 3 -.5 years ° :
- Administration: ® Indfvidual checklisf - observation method’
Aim: To identif}‘chﬂdéen who have mental, speech, sensory,
K emotional, physical or devel opmentdl learning problems
' Subtests.: Lérfgda'ge S o ‘vf coT ) ‘ s
- r ~ . fCognition o . ) .
Self-Help - = ' L .
Social-Affective ' . A '
Physical Health .o
OBSERVATIONAL CHECKLIST FOR REFERRAL
% ) - -
Dr. Joyce Evans, Austin, Texas . o e v
) Age Range: Presthool . \, ‘ >
[ - . “‘ ’ . L R
‘ :Administration: Individual ch'egkl—ist. of problem behaviors/conditions
Aim: Designed to assist the classroom teather in identifyind °
.those children in need of referral for additional ‘testjng
and/or medical evaluation. Identifies children who might have
problems that interfere with learning. Checklists are very
] specifié¢.and deal.with problems teachers can easily identify,
@+ Manual gives good explanation of terms used and procedures
2 . to employ. Alsg has parent checklist available.
Subtests:, (ea}th' : &
- Vision ) '
. v -~ "Hearing T C e
ST S - Speech - Co .oy
' . . Social/Emotional o -

T . .,I“ptor_

(O P .8
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SCREENING FOR DEVELOPMENTAL LEVELS .

A Imtroduction  These instruments are longer instruments which give the teacher
indications of the developmental or preacademic skill level on
which the child is functioning. They <an. be helpful in programming
if they are administered in the beginning of the yeak and the
teacher uses ‘the information to correlate appropriate activities
for the children. If the test is readministered three or four
months later, the teacher can have some idea of the success of the
programming. : )

This group is the largest group and has been divided into two parts:
tests which stress developmental levels and tests which stress
: academic skills. The latter are often used to indicate #f a child
' . " ¥s ready for kindergarten. The division is anything but hard and
) ' fast and will be subjected to criticism. However, it seems helpful
to'give the Head Start teacher some indication of the emphasis in
thése instruments. N :

-

The instruments emphasizin&‘@!nera] developmentdl levels inqiuqe:

o Assessment by Behavior Rating .

) Caro]ina_Developmeﬁtaﬁ Prdfi]e

e e Dénver Devé]opmentélsscreening Tesf
o o :‘ %Q.De;elopmenﬁal Profi]é B " . *
b TP - o"Preschoqa Attainment Record L ‘ s
) .o Preschool and Kin’érgarten Performance Pr:file ’? .
° Souiheastern Day éare Project Rafing Forﬂf '
; yallett Developmental Survey of'éasjc Learning Abilities o
) The 1nst}gmé%ts emphasiiing preacademiqﬁéﬁjlls inelude:.
//." . , o ABC Inventory. - c e ;\
) # Basjc Concept Inventory ’ .
. <- ) ‘» Cy fofBoéhm Test of Bas{t.Qonéepis (BTBC) .

e Cognitive Preschool Inventory (Caldweliy -

° Screen{ng Test for the Assignment of Reredial Tregtment 4
 (STARTY ' : : L Y

13
*
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SCREENING FOR DEVELOPMENTAL LEVELS

»
~ . ‘
Annotated ASSESSMENT BY BEHAVIOR RATING
List ~ AR &
’ Etizabeth Y. Sharp, University of Arizona, Tuscon, Arizona
, = Age Range:' 3 years - Szyéérs ‘
’ Administration: Individual checklist )
~Aim:  The overall purpose is to differentiate between a child's
. developrental strengsks and weaknesses. This is a diagnostic
) ) instrument which can be used to evaluate children suspected ’
) . of mental retirdation, emotional disturbance, or a specific
’ learning disability. - : )
Subtests: Physical Developmeﬁt ’ ~
Self-Help Skills "
' Language Development )
Social and Emotional Development ‘ {
p .
CAROM™BNA DEVELOPMENTAL PROFILE ' -
™ /. Kaplan Press, Winston-Salem, North: Carolina * .
. Age Range: -2 years - 5 years i
‘Administration: Individual Booklet Form % -

- Aim:  Criterion-referenced behavior checklist designed to assist
the teacher in establishing long-range objectives.-to increase
developwental abilities. Checklist is designed. to determine
what tasks the child can and cannot accomplish. i

Subtests: Fine Motor : : .
‘ Gross Motor .
. . Visual .Perception
' « Reasoning ’
. . . Receptive Language
Py " . Expressive Language o
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D DEYELOPMENTAL SCREENING TEST e
! R T . ¢
LABQCA, Denver, Colarado -- - s
,,",/31_4?” - .
B Range; 2 weeks - 6 years T . ) )
" Administration: Individua] checklisy™ items can be administered

or observed

% -

Aim{ Designed to assist in early detection of children with serious -

developmental delays. Contains 105 sequenced items. The
' norms indicate age at which 25%, 50%, 75% and 90% of the
. chiedJep successfully complete items. . o g
Subtests: Gross Motor - 7
Fide Motor Adaptive’
: Lariguage “ .
/ . Personal-Social g

- - -
+
*

- -

DEVELOPMENTAL PROFILE

» .

Psychological Developments, Aspen, Colorado™

Age Range: 6 months - 12 years

Administration: Individuai checklist - informant/interview technique;
~ ¥items tan be administered or observed

o) 7 a
Aim: Designed to provide an efficient and accurate instrument which
multi-dimensiona’ly measures the development of children.
Provides enough information to assist in making programming
decisions. . )

Subtests: -Language
Cognitio
)
§ S 5e1f-H§Tg :
© "Social-Affect . ‘
Physical Health B : . >

+
! -
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© PRESCHOOL. ATTAINMENT RECORD

.

)

_American Guidance Services, Circle Pineés, Minnesota

Age Range: 6 months - 7 years®
~

-

Adminigtration: Individual checkljst - informant/interview method

or direct obsgrvatioh’ﬂ

Aim: Provides an evaluation of the\cﬁild‘g physical,’%ocia] and

intellectual -fuictioning in a global appraisa]z Provides

information on child's usual behavior
Subtests: ‘Ambulation
Manipulation
Rapport
3 Gommunication . R e
Responsibility ’ :
Information
Idealism - L .
"Crgativity

N

\ '} -, ‘
. .
PRESCHOOL AND KINDERGARTEN PERFORMANCE PRQFILE ”

H \ s . -
Repqrting Sérvjcqs for Children, Ridgefield, New Jersey

Age Range: 3 years, - 5 years

: w4 -
Administration: Individual Checklist --observation method,

Aim: " Evaluation scale of child's performance based upon teacher's

direct observation. Points out.areas and {f;§;§ of development
for new ’

_where child shows defictencies and/or.readin

learning.
Subtests:  Sociat
Intellectual
Physicad
Al
=
’ Ny K:
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SHUTHEASTERN ‘DAY CARE PROJECT RATING FgRMs

'Soufheasterw Day Care Rrojegt,iAtlanta, Geotdia’
Age Rénge: 0 - 6 years

L] . B
Administration: Individual checklists - items can be administered
or observed : . .

* .

Aim: Developed to provide quick feedback on individual needs.
Helps'to identify trouble spots as well as noting things

the child can do. Items are indicators of normal develop-

ment and are stated .in terms-of specific outcemes.

, : . PR
Subtests: Cognitive : . ' . .
. . Social-Emotidnal T ) '

Motor Skills .
. Hygiene and Self-help. °

-
A

. : . ’ ¢ ey . ~
- ’ . ’

”

"VALETT DEVEIOPMENTAL SURVEY OF BASIC LEARNING ABELITIES

]

Consulting Psychologists Press, Palo Alto, California

Age Range: 2 years — 7 years - .
Administration: Individual checklist

Aim: Evaluates various developmental abilities of child to. aid !
in planning an individualized learning program 7

-

Subtests: ‘Motor integration and physical development
. Tactile discrimination C .
Auditory discrimination - '
Visual-Motor coordination
Visual discrimination
Language development and verbal ftuency
. Conceptual development « . ° . m

*

1




Annotated
List

A i .
J
.

\y » . -
SCREENING FOR PRE-ACADEMIC SKILLS

- . ™~
’. L I
- . . *>
-ABC INVENTORY® . ‘ )
Research Congepts, Muskggoﬁl.Michigan - ’(} LS e
. L | ’

Agg Range: 4 ygars - 6 years.
Administration: <Individualty - approximately 10 minutés - easy to
score : o
Aim: Designed to identify ‘children Qbo might hatgédiffihu]ty,ip’
kindergarten or. not be ready for\first_grade , .

3

Subtests: Draw a man . o B .
. Answer questions about characteriStics of objects
Answer questions about general topics
Complete simple "task$ with numbers and ‘shapes
‘ i £
o
BASIC CONCEPT INVENTORY :
Follett Educational:Corporation, Chicago, M1inefs

..Age Range: -3 years - 10 years
Administration: Individually - 20 minutes - directions very explicit
Aim: Criterion-referenced test of basic concept usually éons%deyed

essential to new learning situations. Deals with-instructional

and direction-giving words. Author claims list is especially
useful with experientally deprived, emotionally dfgturbed; "

-and menfﬁ]]y‘retd*ded S

¥

Subtests: Basic Concepts
', Statement Repetition and Comprehension
Pattemn Awareness ‘
Note: Manual devotes some space to guiding teacher in seeking .
strategies for diagnosing and for planning strategies to
meet child's netds - .

[

A ) -
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" Subtests: Quaﬁtity‘

¢ . A T . Lt

BOEHM TEST OE~BASIC CONCEPTS (BTBC)

T\

_Psycho]og1ca] Corporat1on, New :York, New York

Age Range: 5 years - 7 years - can be adapted down oL

Administration: Group adm1n1strat1on - 20 minutes (in 2 sessions)

Aim: Picturé test to check mastery of basic concepts cons1dered
“essential to school success. Can.be used for screening and
as a guidefor instqvctor.

PR

Number

Space

Time . ] 4
Migrellaneous ‘ 2 ’

. e ’ - L
COGNIT}VE PRESCHOOL INVENTORY’ (CALDWELL)

Educational Testing Seryice, Princeton, New Jersey -

Age Range: 3 years - 5 years . ' ;'

Administration' Individua11y - approximately 10 minutes J g

Aim: Measures ach1evement in areas considered essent1a1 to
school success -

Subtests: One scale - assesses knowledge in-following areas: ~

Personal-social responsiveness
Associative vocabulary

Number concepts’

Awareness of sensory attributes
Ability to copy figures,

SCREENING,TEST FOh THE ASSIGNMENT OF RE&EDIAL TREATMENT (STAdT)

Priority fnnovatipns, Inc., Skokee, I1Tinois IR 1 4

A@e Range: 4 years - 6 .years

1

Administration: Designed for Group - 20 to 30 minutes - directions
“very clear

Aim: Designed. to provide information concérning penformance jn- skill
¢+ . areas essential for school success ., ) .

Subtests:' Visual Memary -
Auditory Memory -
Visual Copying
Visual Discrimination

‘ -28- ; ’ ‘.
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ADAPTING A SCREENING INSTRUMENT *

-

. r
Often a,Head Start program tust look at the available screening
instruments-and pick and choose_from various ones. The process of
choosing an instrument must be followed by adapting it to fit the
needs of the particular program. The folgowing things should be .
kept in mind when choosing an instrument. , )'a
‘ ,
. e "Screening" and "observation" go hand in hand. Do the.
: teachers have the prerequisite skills of being objective
observers of the child's behavior? '

« " eCan thelécreeniﬁg bé done during ‘the normal, classroom
o routine, or does thé child fiave to be taken aside?
o Does the staff have a basic knowledge of normal. child
development? This is necessary in order to know if a
" o . child's development is outside the normal Timits.

t

e Does the screening cover all> areas of child development -
social, emotional, mental, physical? < _ .

e What will the staf% do after a child is écreened? Is there
any plan for prescriptive teaching? Are consultants
available when necessary? v

e How often will the children be screened?

"o Who will do the scrdning? Will those persons participate

i in a training session so that all will be u3ing the ins trument
* . in the.same way? . Voo

- Does the staff understand why screening is done?

)

e When is-the best time (or times) during the day to observe
children? _ &

"o Will more than one person screen the child? Should the
main observer be the child's teacher or an outsider?

N

e Have parents been informed 6f the screening process -and of

o the results? =~ .
. , S e
[ | ¢ Will screening become ¥kt of the child's record?
. = . l}‘j/ - ‘ ‘
7 «

L4 i\
)
o

J‘pr [4 B

s,

* Developed by Joni Cohan, ipﬁ@%r Coordinator of‘Handicapppd Services, ,
Head Start Resource and Training Center ’

o N —_
'
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INTERVIEW WITHVPRdGRAM DIRECTbR
h@;' Ve )
- r \ -
The following conversation was held between Diana Rich, Director of .
the Kent-Queen Anne's-Talbot Head Stdrt and Jeni Cohan of the HSRTC.

The Head Start” program kias recently adapted its own screening instru-

ment. °
»

»

o WHAT MADE YOU DECIDE -TO DEVELOP YOUR OWN SCREENING INSTRUMENT?

Rich: We actually decided to adapt and expand an instrzhent
we had been using since 1973 - the Southeastern Day Care Project
Rating Scale. We didn't want to complétely change’ instruients

. because the teachers were already familiar with this scale. Ye
needed to figure out how to make that scale more usable. ’

14 AY
.

o IN WHAT WAYS DID YOBATTEMPT TO MAKE A MORE USABLE INSTRUMENT?

Rich: There,seemed” to be no Togic in the use of the SDCP Scale.

It was something the teachers had to do, a sort of exercise done
- at the beginning and-end of each year. The instrument needed

to mean something to the teachers.- -

Also, we had»bits and pieces of infog@ation on each ch?}&. R
We were storing anecdotal observatiopS% daily plans, and screen-
ing information in different places. As our Corsolidated
Management Review (program evaluation) found, this scattered
information made it difficult to do individual planning.

. @ HOW DID YOU GET THE MATERIALS MORE ORGANIZED?

Rich: 1 arranged the checklist in a tabular form. That way,
a teacher could logk at a single page and see where the whole
class and each child is in a certajin developmental ared. -The
teachers could easily enter in their observations and get a
picture of theé class and individual progress. It was mostly
a matter of gy condensing the SDCP‘Scale into one page.

\mr

o IF YOU DID THAT, HOW DID THE TEACHERS GET’ INVOLVED IN THE
’ PROCESS? - .

Rich: Once you find out a child has a certain problem, what
steps do you take? <~ this is where the staff enjoyed their
involvement. ‘ X L

, ‘ ' ) -30-
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s

‘We had a two-day séssion.in October and divided the entire
staff-into groups of three or four. By thevay, the groups were
made,up of people from different centers And with different
skills.” Each group was given lists of items from the rating
scale. [ made sure that each group got a mixture of items

by developmental area and age group.

y gevelop and age group

'Anyway, each group came up with strategies of class om

activities that would correspond to different Tevels of behavior.

- They sat and brainstormed over what they were already doing =~

in the classroom and what they could do.’

-

DID THE STAFF NEED MUCH HELP IN COMING UP WITH IDEAS’

Rich: Nobody was stuck., I, was bJ1nd as to what to expect, but

-everyone tackled the session with enthusiasm and fun. e

actually had to edit dgwn rather than add to the ideas.

WHAT -HAVE BEEN SOME RESULTS OF THAT SESSTON?

Rich: The staff now sees a direct connection between what
they've measured and what they can do about it. The teachers
have created the next step themselves. There's not someone
telling them what to do. - The teachexs are the experts because
they've planned it. ’

Also, now that the instrument has been printed, the iedchers
can't get over that this professiopal-looking .booklet is
something they've actually created.

NOW THAT If IS PRINTED, DO YOU LOOK AT THE INSTRUMENT ASeFINAL?

Rich: I'm not convinced this is the final .answer, but the way.
teachers are using it helps them to look at behav19r as an
example of where a child is. The teachers can better see

what to.work on in class.

r

IF YOU HAD IT TO DO OVER AGAIN, WHAT WOULD YOU HAVE DONE
DIFFERENTLY? ‘ .

Rich: I would have liked to have_spent more time on the original
jtems on the SDCP Scale. I don't think the items give a wide
enough range of what's happening in our program , -

J

* 1 think the staff themselves would be excellent in expandlng

or chanding the items in much the same way they came up with
the strateg1es We may do that for a future (ev1s1on‘

-31- -
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* Imtroduction

One section of tﬁe adapted Southeasterp Day Care Project-

—
P
) R A

v A

KENT-QUEEN ANNE-TALBOT HEAD START- RATING SCALE

L

Rat1ng Forms is reproduced here.

®
It includes the fo]]owingr .
(kQAT)

. The directions used by Kent- Queen-Anne Ta]bot

Head Start staff
h L '}

- F . -
¢ Summary classrodm score sheet for 3 year olds

o List of tasks and their definitions for 3 year. oldd

”

e Strategies for 3 year olds
¢ Individualized Planning Form

The Kent-Queen Anne-Talbot instrument contains similar
sections for each age 1eye1 from two years to four years

—
‘32_
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USING THE KQAT RATING SYSTEM FOR
GROUP AND INDIVIDURL PLANNING

Enter children's names at the top of the rating form. Following
instructions given foy each_item, place a mark in the box of each
, child who is able to demonstrate the behavior. Leave the box empty
S . . if the answer is "no". - v '

-

Other staff and volunteers may assist. . oL

~

The center teacher is responsibld for carrying out the rating system. —

- ~ N

The first rating ES&J‘ -is to be ngpiefed by October 31. .

-

- -

to

" The second rating :(:>l is to be completed-by January 31.c°

c * The third rating [__‘] is to be completed by March 31, .
- « _\_/__. . .
The fourth rating E%%;g is to be completed by May 31. |

" Planning

. If several children rate "no" on an-item, address in dii]y plan book.
¥ - Consu}t’"Strategies", beginning .on page 33 for suggestiofs,

When one child, or very few childegn rate "no" on an item. complete
. Jndividualized PTanning form. Safiple on page 32.\Seject "strategies”
suitable for use with individuals or small groups, beginning on page 33.

‘Follow-Up . - - . '
' N A three-year d?d;who_rates ”yegf-ﬁn 18 or more items should

also be rated on the 4-5 rating scale. .

A three-year old who rates "yes" on 8 or fewer items should be
rited on two-year old scale and be referred to the director

for consultant evaldation. .

A four-year old who rates"yes" on 150r fewer items shéuld be
rated on a three-year rating scale and referred to the director
for consultant evaluation.

Any child whose rating or behavior is a cause of 'staff concern for any

reason should be referred for consultant evaluation no later than

November 30. Staff“abservations.and itrategies tried or currently in~ o
use should be.recorded om IndividualiEaQ‘Planning form prior to referral.’

w
¢
¢

R 4




Key: I oATE

[O] bate

CENTER: /] DATE
- ) = ’ Rt s e s Saaniats IR
THREE YEAR OLDS w
Fill in" box-when EE
answer is vyes - ) X
Leave box blank ol
for nc. =
T
S . B
1.- Comrpares size | N .
? T .
2. Counts three C | I P
st Lbfb SERn
3 Dramatizes T . . e Lo
—_—- = - e S S sl Sl 1= 1
4, Uses plurals ' s
5. Converses N
o —— e = e e R e m iy S & - - . b— - _—— - .- -
6‘. SiHQS b ’ L
7. Knows name N ™ .
8 Hamés pictures & b -+
- tells action
9. Plays beside i "L R )
10. Plays with ‘
1. Helps ' ] '
Knows & relates : ¢ I
2. to own'sex 4 P, : '
13. Assembles ) ¢
O
14, Builds . ‘ - 1
15.  Copies circle 7 - e o
o . - 1
16. Builds tower . i
- N L ,—# ﬁ
17. Jumps in place D <L . |
b
18. :Walks down stairs ’ - ] .
. e L
_18. Balances ) 1 . e 3 .
5. Throws ball R Toop
" querhgad -
21. Is toilet trained i ! \
22. ‘Uses toilet alone | :
23. ' Dresses N
——— 17’
24. Puts on shoes
25. Feed alome ) ]
'26. Washes hands- | '
) .. R o
Y S R -
gy "o . .
V4 v = A B

vi‘



| DL s A0k THRCE VERRUDS 1 SN

Cognitive ~ , A .
. ton . &

?

* 1. Cempares size Extends "matching'@concept to\size, as "big" or
.. ¢ . "4ttle". Comparisons may be easy., but should be .
A "4+ yerbalized.  Child chooses.between two dtems} :

] d o 'Show me the Tittle biock” (spoon, doll,-etc.)
S W > the big block”. o T
’e‘ T . . - .ot . B \ ; 27

2. Counts three, '« Extends concept of counting .to three. “dhderstands

‘ process of.counting beyond two.: May rote count

beyond this.  Ask child to "hand me three pieces
, .f candy from the bogl" (or thiree blocks from the

o ' ggpﬂe!) , . ,
3 e . . . - . . -

3. Dramatizes . . Acts out.. {ingly or with ofhers., simpl€ storiesy
: . Y ® - Mother Goose rhymés and gharacters and scenes.  « :
: / ’ . : Acts* out role playing. make up from book .-

* ' o or story that greup has been reading. = .

b4 ‘!- . " >

P

’

+

4. Uses plurals L Take“into,‘ account’ that the ‘s'%u‘nd may be . S
e , . different if the child comes from a different” 3
A ety T cultural or language’ baekground. -~ SN S
5. Cynverses In short septences, answers ‘qdesi:’ions,fgive’s- SR
. e " informgtiﬁ,‘

N

repeats., uses language to conveys  «
sigipté ideas? ‘ : ,
E I} Al "
S 6. ¥Sings 7 _« + Sings'short snatches of' séngs. Sonés-such as
oy . _"Happy Birthday"-or "Jiad§p Bells” pass-- At

‘g . <. *least one chorus or verse. :
, :

-
e s ’ X R W

Knoys name® . N G\i‘ve’sfinsjc and last name. % . ’ .o

hd #

‘.7 %8, Names pictures and . Names pictures, ‘&ﬁ on, request tells the action;
K tells actidn . » di.e., "Baby is sleeping". Or can®identify the °
' N e .. 'r usage of things in the pictures;®'Show me the
. L. : one yol wear"._ Should be familiar things or’
- i actians within the child's experience. Does not.

- ] . .
¢ o havesto,conpect altions into a story. . . “

L

[
-

Ty o - - .

9. Plays beside 7 Plagz singly with susfained interest along side , | =

. - o -or Among other childrén or with gdults, pets, or ’
. - belongisgs wih Tittle distuzbance or dis‘turbing.‘.

-
- - . e

-

&

. 10.‘ 'Plays with. -+~ .Interaéts with another child or cWildren. . -
T ‘ ‘ Interpersonal 'p'lay with other children,.pets .. -
.gr adutts. . o e 3




l] 55

11. Hetps :

Knows and relates
to own sex

12.

” \\i <, ) o

Motor Skills

Cop1es t1iple

® S

« * 16. Builds tower ,
17. Jumps in place ‘
. g o
‘_'18. Walks down stairs
!’. s
19. Bé]hnce& .
20 ’Throws ball : '

purposefully
- over hand |

€ A
+

Hyg1ene and Self- Helg

21[ Is to1 traingd -

* .. N
22. Uses toilet alone
23, Dresses’

. One s;ep‘per tread:

XS

Helps-at little household tasks or errands.” - = -
Chi1d puts-away toys or he]ps set tab]e when .
asked. T

P . - . . . .
Can respond correct]y ‘to "Are you a Boy" or

a girl2" - . ‘ . .

*

Puts s1mp1e parts together not requ1r1ng much
skill. Child puts things together such’as-
‘puzz]es, toys. ’ . :

T Usés s1mp1e building- bTocks,,eolor blocks,

construction toys. Shows imagindtiom. Child .Y
bu11ds something #n sand, builds with blocks, toys.

‘Can be ~#

r

. 4
JDraws a circle, §
recognized as a
elosed,

om ‘copy
oes not have to be,
\ o
~ L4

1y'
e.

~

Stacks blocks e1gﬁr h1gh 1n 1m1tat1on of qne .
bu11t by’ teacher Yo " L

Child does. so on,command or in imitation: Jumps [
on both feet. . o — g ’ .
Child ddes_so w1thout adu]t S

»

-help., May use hand rail. - ] .o

On one foot fdr one secong - . o
.y 4" . A
Distance, direction and accuracy not,essen€1a1 ’1

‘but should be more than.gross?y random

L3 \

’ EY

. < - ‘ - ) ': [

.- . N . .
Exenc1se9-b1§dder and pawel ‘Control. Occdfsional. ..
:acc1dents may happen. ' R . K

Cares for self at toﬂef es “w toﬂet alone -’
without he]ngknows papering. Pu}TE‘up and pu]]s : v
dowh own clo esqnﬂmyrqmrehdp .

~

. Puts on coat or dress wi'th help on hard part<

‘but need not button. _ -

~

.
o . v
.

y - .. '
" .

4 -
g 12 | |
.
- 4 » . , .
. . ‘ . .
St
h - *
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.
” P . -
. - S ) »
. - .
. o : ,

- ' » ) ! - .' v 3 . . .
24. Puts on shoes ' * Puts on;§hoes;fndt-tfed. »\erbal directions
permitted. . ‘ )
s , - . ~
25. Feeds alone Feeds self well alone: - =~ . N Lo -
26. Washes hands ) . Washes and dries hands’acceptably-unaided. - - ‘
) X\h_~,;: . STRATEGIES. FOR ‘THREE YEAR OLDS . s
’ 1. Compare sizes e~ ' ! - ‘ L ) . P
3 a. Using large and sﬁé]f blocks form two—grqups:each working w?th a
different size. Let groups compare sizes, could be a.counting -
e - experience to~gompare the number of blocks used in each group.

Stack the blocks to compare sizes.
» b Using ‘ars - different.sizes placing them side by side and compare
. size. \ . ' : E
c. Using children - Vet child stand together with others to find out : .
who is taller and who is shorter. -

., d. Take a walk to compare sizes of buildings, tregs, cars, COWS ,

bushes, etc. $ ‘ N
* d e “ ‘ - ’ . i =
z 2. Counts ® three . ‘ : Y 4
a, Finger games/§1gy: Fish elive, song and finger play, Thumpkin
b. Use-Colored counting plocks starting with three- ’ .
c. Ceanting through musi usfgg special record that counts o
d. Oral counting group activitigs, counting children as they arrive .
e.  Counting cﬁbagdf milk at noon or smack-time .
- A ’ ¢
1 .
X 3.5 Dgsmqt1zes -
f ! a. k child to take a role in the housekeeping.corner ORe Qay and

. assign another role in the corner next day O
. b. Réad nursery rhymes and haye the children act out what is in the
T rhymes. , L

c. Read 3 story and have the childrén act out parts of the.story. -
FUN .« d. Show film strip about people and have the children try to Took :
. . like some of the people in the film. ; ‘ '
e.” Have.children make happy faces, §ad:faces, try to look surprised,

‘7 try to look scared. .
- " ‘3. g§es PTufaTs ~ S o 1 R
Y oL a. Use flannel board to sﬁow-s}ndlé'block and more blocks .

b. Use singulars and plurals whan setting table for'snack and lunch




3

-

-y

- Converses . . g o ,

. Plays beside I - S T

c. let chitg bring in sgmething :romir@me and share it with others

.

c. Use songs (bod{ part) "I've Got wa'Eyesd, Head, Shoulders, Knees,
Toes i , - ) .
d. Draw pic;urgs of faces so the children can pick out eyes, nose, etc.

~ -

%

A. Dramatic play in housekeeping area: let child take a role

b. Sing songs such as "Good Morning Song. ' T,

c. Take field trip to a pumpkin farm and Tet children discuss this”
trip, use teacher as model.

d. Story time; give children several books, let them choose, talk
with each other, ask questions. T

?

Sings * | e
¥ : )
a. Records - nursery rhymes,-songs that tetl a stowy, finger play,
hand motion. )

.p. Opening: sing all together around the circle "Where is dJohnny,

Where is Johnny, Theré he ‘is..." "Good ‘Morning to You"
c. Lunch t¥me: make up,songs about food, sing the grace' .
d. Ctrcle Games: "Ring Arouynd ‘the Rosie", "Little Sally Ann",
_ "Pop Goes the Weasel”;"A11 Around the Mulberry Bush". . .

[ 1

Rnows name R ) LI
a. Songs - Giving names of each child B ‘ PR
b.. Have child name child beside him or her. o
.c. {ame: My Name Is, sounding out name.by clapping °
d. Name cards - > 7 v
e. Print chiid's name on art work 7, i
« . < - ° .
Names pictures, tells cction L e
a. Large picture story bqoks - Dr. Seuss” . - ‘ -
b. Posters - Sesame Street - teach#hy posters - supermarket -
mother and baby i ORI IR . #
Sequence puzzles - Johnny Blowimg Up Balloon, Seasons .

A o

When.you see some typé of action in:a picture, i.e., running,
ask a child to get up-ant “do t*-action, C ’ ‘

a. Find out the child's+interésts ‘ e
b. Find a chidd that he,likes and iet them bé beside each other -
during activities, field trips, gnd during Tunch and snacks:~
i.e., pet,, story booK, toys 2 - .o .
d. Bet children set the table for 1ynch; let an aggressive child and
. a shy child do it” together, . . o

’ -

< .~ st 5.' ;

- HURRRN . o ‘ -
.- . ! . ' .

.
4

U




10. Plays with . . -
a. Encourage grouffactivities ring games, Hokey Pokey, Little Sally'Ann,
Duck Duck ®oose, Moving games, my.hands are high, under thé stick.
. T b. , Use.dramatic corner- store front for a puppet show.
- c. Bring pets for show and tell
d. Teacher take part in games .

1. _ Helps -

. hg‘\‘-\_.
) a. Encourage child to help serve snacks and clean up later.
. b.. Help dole out 1s in the kathroom.
c. Help tidy up center, v
d. Help set up art mater1als, show approval for the help.

12. Knows and relates to own sex _ .
- . ) .
* Identify p1c{ures in magaz1nes “
b. Line up for bathroom -
c. Use pronouns - his, hers, he, she, etc., in conversation.
, .

»

-»

13. Assembles .

<a. Lego - building houses, anima}s; etc. - . N
. b, Simple puzzles, ~ : *
*+ c. Assemble blocks . ’ g .
d. String beads . K

., 14. Builds .. Lo

a. To start block u»e, teacher builds next to the child. S
b.. Combine blocks with props such as trucks, cars, and tractors.
c. Build towers with unit blocks .
d. Use sand tab]e for building

4

15. Coﬁles c1rc1e P_ . . < -

a. Gbt the feel of the gircles in the feel box W1th shapqg of circles
in dxfferent sizes /?5

b. Action record: Can You Show Me a C1rc]e7 AT L
. c¢. Find c1rcLes in magazineg, around the center, br1ng some .
b circles in from home. .. oo
~d. Copy ic circles with f1nger in the air

e. Trace circle shapes .on paper
. f. Follow'the Yeader walking in circles from the 1argest to as
sma]] a circle as all can possTb1y squeeze into. . '

L

» N R - - \{,
f . 2 -
t -~ i : \ ~ . S
o~
<
; * b . "
- . N -~ . .
N ]
\ ‘e - -~
' - ’ - "
\
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-

16. Builds tower

b.

d.

17.

“grow the tallest,

Work with Lego, L
wall for support.

Jumps‘in place

>
-
~

Play follow the Yeader.

a.
b.

c.

d. Sdimon Says.

* . a- -Teacher build a tower or have a:fpur ye
, Have child stack books to carry to ‘the
c. 'Have two three-year olds build invididyal towers to se
incodn Logs - and blocks, leaning them againy
¥ .,
the-ch?)d.

ch .hold a hand and’ jump with

Teacher an8 Aide ea
Act out Jack Be Nimble, Jack Be Quick, using a b

Walks dbwn stairs
rocking boat Steps

ar old work with the child.
table at reading time:. +

e whose can

t the

°

lock for the

5

?

3

ames & clapping hands

Rep

b

iy

candle
®

L3}

-

18.

/

o«

Use balance-beam as a
Climbing on the jumgle gym
Hop and skip games marching g

/K(

o

a.
b
cl.
d.
19. Balances
a. Hopping on one“foot
. b. Using the balance beam
c. Walking with a book on-the head .
d. Skipping
) , .
- 20, Throws ball purposéfuldy over hand
a. Throwing ball to edch other, kicking, fo]]iné, bounéing
b. Circle games - {(hot potato) .
¢. DPassing ball over head . ) )
d.- One-hand- throwing from child to ¢hild in huge circle for outside
- o-play. . . e ’ i -
“ 9 . - . -~ v ' . w
21. ,Is toilet trained . ‘ .
Keep .asking child from time’to‘time,'”Do you have to go to the . . '
ilet . ) ‘
ilet together sq others can learn from child. .
ng. .
P Y I
- ' o
quently as possible

bathroom?"

Introduce him to to

Send children to toi
Teach child to haadle.c]othi

a o o

s

22. , Uses toilet alone
*a group and as fre
health in

the classroom"

A
a. G ,
b, T it as *
. M ¢t Use proper words .
* d.. Use praise
: ‘ ”
/ T .. -80-
1
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23. rDresses

24.

a.

aoog:.

e.

—

Puts on Shoes

AN
¢
Action song: Dress, Dress, Dress Ourselves, Mulberry Bush
j.e., This is the way we put on our coat ZIP...
Dapper Dan.Doll snaps, zips, and laces
Dress-up play . : )
Coat fastening contest with four year olds to get into the
swing of things. :
Praise and lots of help. - ' J

A

1

<
.
[
¥ *

Dress-up in free pla}

a. . : - -

b. Plan game that requires taking off shoes: Diddle Diddle Dumpling,
Run and slide in the socky feets E ‘ '

c. Put on shoes aft r*t : )

d. Draw around bare o8t - shoe off, use foot prints later for wall

' decoration and counting. ) L ) .

e. Go through steps with child: loosen laces, put toes in, etc.”

. Feeds Alone ‘ . , -

a. Teacher, aide and volunteers take turns sitting next to the child
at noon time. '

b. ConstrucE meal time 'in such a way.that it is a time to eat and not

~ play time. . .

c. Model use of paper napkin

d. Model correct use of eating utensil

Washes hands - ) o

a. Fach chiid ir the center should be individua}fy shown how to wash

. the hands, i.e., wet the hands, soap and scrub tops and the paims

of the hands, and then rinse them. ) .

'b. Dramatic play - have child wash doll's hands,‘g1v‘|!hem water to
play in.’ - ' ) )

c. Fill sink up with soap and water, fet the children play in the suds.

.d. "Get a big glass jar and let the children see how the dirt settles

fragtheir sink water and praise them for a job well done.
’

re - /
. R

by
-
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CHILD'S NAME:
DAFE & “NO" ON RATING 5 PLANNING: EVALUATION: )
STAFF JTEM NUMBER AND/OR (WHAT, WHO, WHEN) (RESULT, NEXT STEP)
INITIALS| STAFF OBSERVATION . NS )
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DIAGNOSTIC/PRESCRIPTIVE INSTRUMENTS .

~

The instruments described in this section go a step further than
those described previously. They encompass the first three steps
of "the process of individuwalizing: . ,

o assessing the child's needs
o developing objectives or goals for each child

&

e developing and implementing specific activities to

accomplish these goals
‘ .

They do not stop at the first step but’actual

1y outline specific

activities for the teacher. . -

=

They are, by necessity, more detailed. When one of these programs
is used, the teacher can pinpoint the specific skill development
of a child in various areas. He/she can also know the corresponding
activities to help thaf child reach the next skill level. ”

) ..

Because they are so specific, however, they take much Tonger to
administer and usually involve some degree of careful record keeping.
If a program decides to use any of these materials, it is advised

that® they do careful planning so that teachers kriow how to-use the
material and feel comfortable with the items. Otherwise, discourage-
ment and frustration will set in and the instrument will become a ’
burden instead of an aid. .

“

Often program specialists such as education specialist or handicapped’

specialist can use these materials with individual- children who
presenting problems pr who have pronounced developmental lags.

are
For

example,

development.

a mild cerebral palsied child will have lags in motor -
It might be helpful for the specialists to use the

motor development section of one o

f the following kits and-then advise

the teachers of the suggested activities
the child performs. '

Once again, aﬁ] the cautions a

sec¥ions on use of screening and devices

apply to the use of the diagnostic/prescript

=

This group includes:

. e Behavioral Develepmental Profile

for the skill level in which

- S8 . .
nd suggestions given in the preceding

and behavior checklists
ive programs outlined here.

L .

[ J

@ learning Accomplishment Profile (LAP)
® Memphis Comprehensive evelopmental Scale

i

Teach?ng'PrQBram

e Meyer Childrens' RehapNitation Institute

For Young Children: al 1
® portage Guide to Earl

~® Primary Education Projec

_44-
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 DIAGNOSTIC/PRESCRIPTIVE INSTRUMENTS

- -

Annotated BEHAVIORAL DEVELOPMENTAL PROFILE
Ligt

. Department of Special Education, Marshalltown,- Iowa.
Age Range: 0 - 6 years
Administration: Individual Checklist

Aim: Critericn-refzrenced instrument designed to measure development
of haqd1c1poed énd cu]tura]]y deprived children and to fac111tate

: individualized teaching.
Subtests: Communication ‘
Motor : - 4 ) f\ ‘ .
Social ~ / ‘_\\ L - - g"a’

Note: Designed to be used>together withlBehavioré?;?rescription
¢ Guides which 1ist in sequential steps appropriate behavioral

- objectives and activities to accomplish objgctives.
LEARNINQ ACCOMPLI SHMENT PROFILE (LAR[ . ,
‘ Chapel Hill Tra1n1ng Qutreach PrOJect Chape] H1]1 North Cathlna

Age Range 0 - 6 years -
Administration: Ind$v1dua1 checklrst - observat1on method

Aim: Focuses on ideAtification of deve]opmenta] level of ch11d/
Provides information about specific level of thild's performance
on a detailed sequential order of developmental tasks. ~

Subtests: Gross Jgtpr ‘
A / Fine Motor - _
. Socizl \ -

. Sel ' o - ' - ¥
B ) nltlve . ) o
- Len f : T :

Note: Des:gned 70 be used with Learn1ngAActﬂv1t1es, a set of 295
sequenceu activities. - .

A

An unpublished: shortened form of the LAP (the Smithfield
Revision) is available through the Head Start Resourcé and
Training Center

-45-
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MEMPHIS COMPREHENSIVE DEVELOPMENTAL SCALE

_Fearon Publishers, Belmont, California - ¢
Agé Range: 0 - 5 years ,
Administratioq: Individual checklist - observation method®

Aim: Designed to assist teachers in finding a child's present level

- ’ of functioning. -Sca]e is arranged according to age in each
: ' of the five areas. The scale provides the basis for Programm1ng
. and offers structure and meaning to the programming process
5 for each child. ’//\\‘//7
.o \ i .
*  Subtests: Personal-Social Skills ' s 0
. \ Gross Motor Skills . )
R ‘ Fine Motor SKills B - - N

Language Skills
\ Perceptive-Cognitive Skills
Note: Designed to be used with the Skill Assignment Record ‘which
is a detailed account of the skills the child will be taught N
to bring him up to his proper developmental level and the :
Continuous Record which records progress and also 1nd1cates
G what further skills should be taught.

[
H

¢

MEYGR CHILDRENS' REHABILITATION INSTITUTE TEACHING PROGFAM FOR YOUNG
CHILDREN: MANUAL 1 SKILLS SEQUENCE CHECKLIST

Council for Exce&tjonal Children, Reston, Virginia T ‘
- Age Range: 3 years - 6 years o ’ . _ N

Administratien® Individual-checklist - observation metbod

Aim:. Device for determining the. instructional level in areas of the
curriculum and a method for monitoring the progress of the ch11d
through the curr1cu1um .

-

2.4 . - I“ P f

Subtests: ‘Loco/Motor, Upright Pos1t1ona1 Sk1lls
Physical Therapy T { r .
Self-Help, General .
Language Reception . .
Language Expression

Personal-=Social Interact1on .‘ - . —
) Body Awareness 4 ' ~ - -
. * Pre-academic Memory and General-{nformat1on o '
, ' . Pre-academic Visual Motor Perception -
. . Note This checklist is designed to be used with.a list of behavioral " o
- . objectives related to checklist items amd suggestions for lmplement—
ing, prescriptive teaching in dafly program aa@ivrties ) ) |
[ -46- H . ‘ -~ :
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b
PORTAGE GUIDE TO EARLY EDUCATION - e
Portébe Project, Portage, Wisconsin
Age Range: - 0 - 5 years )
Administration: A checklist idenfiﬁying behaviors S child is - ;
not exhibiting : > . - C
Aim: Designed to establish which_skills a child does not have.
These correspond ‘to tasks and activities in a card file. ..
Subtests: Cognition . ‘ -
~ ~ Self-Help ) ¢
Motor : ‘ . . )
Language , i -
e Socialization — , B \‘.

'

Note: The checklist is to be uséd“ﬁn‘conjuncfgon with the behaviors
and activities sequefices in @ capd file: -

3

PRIMARY EDUCATION PROJECT

Leérning Regch and Development, University of Pittsburbh

Age Range: eschool ' LT
E -

Administration: * Ptacement tests in each curritulum-area are

administered to each child.

Aim: Designdd to provide identification of.$kill level of each
individual child to allow_for development of skills from
that jevel. Activjties are provided for each.skill level.

Y

Subtests:™ Classification
Quantifications .. B ) .
General Motor_ '
Visual Motor !

~
——

Note: To, be used with the turriculum which is self-instructional
- and allows each child to werk at his own rate: .
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_ .« ABC.{NVENTQRY . -
" _. Résearch . Coﬂcept - . . +$2.00 S'pecir;\enqet\' . -
L *1368 E~ Airport Road. : SN
R Muskegon M1cmgan 49444 - _ : c :
- ASSESSMENT BY"BEHAVIOR RATING e .

' : £hzabeth Y Sharp - 3 ' $3 00 Spec1rn&,set -
« 4 Depg_rtment of, Specfal Educatwn .25 plus tage .,
) SUnwerSny of Amzona A s ey
R Tuscon;\ 35721 o
A ‘,' . . ,;;k .' N . ] .
BAsic LONCEPTS INV.ENWRY - , ;/ e
_@ pe . ‘ ) o "
. Foﬁett Pub11sh1ng Company G ~ $3. manual‘, . '\ !
o 1010 W. WAshmgton Boulevard + $3.00 picture cards . .
SN Ch1cago, I111no1s 68607 . . ;
> =07 ‘% L S
. \ VOt L. !
S BEHAVIORAL PEVELOPMENTAL PROFILE « . . ‘ D
L. B ‘Marshalltown Project "“ - s
<3y . Preschool Division- = 7, $§' 00 -for each K
-'>~. _ Area Education Agepcy. #6 “ 2 e » prescrlptwn manua'l~
< .~ 507 fast Anson : . © 5, $3.00 specimen set
e MarshaﬂtOwn, Iowa 50158 ) . ’
P Y Iy
BOEHM TEST OF BASIC coNc PTS 6 T
FE A S S
- Psych orporation o
. SN 304 ast 45th Street . o * . 8
oo e Ne rk New York 10017 y ) = . R T
. /5 . %, - . ’ ‘ . o - L
~ CAROL TNA DEVE‘EOPMEN”rAL PROFILE - . $ .75 each S
"o\ 7 faplan Press a ] c
, hd 600 Jonestown Road . oo ar S
Winston-Salem;: North Carohna 27103 . A

. ~. o \ J
‘ L CDGNI'T-IVE PRESCHOOL INVENTORY ) L~ Ry

. Educa;tionql Testlng Service _-. . .‘ o,
,F;uieton New Je'sey 08540 -f . .7
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. ., COMMUNICATIVE EVALUATION CHART o ® RS MNP
_ * Educator's PubTisking Serv1ce : ‘ .. % .25 each '-‘“ ro o :
- : . 75 Moulton Street" : oW ' S
e o ; Cambridge?Massachusetts 02138. - cooe st -
~ . - . . - 1 g g.é e, , A
o ‘ DENVER DEVELOPMENTAL SCREENING TEST =~ *- R g
DENVER PRESCREENI} DEVELOPMENTAL’ QUESTIONNAIRE ot N v
. ‘S ‘ . . . .
’ LADOCA : ¢4 34300 manuai . .
. § East 5Ist and Lincoln Streets ¥ .- 2.00 for,100 copies
PR B Denver, Colorado 802T6 “+ Spanish vefsion :
~_ - - ' ' available” « -+ ., -,
. DEVELOPMENTAL - INGICATORS FOR THE ASSESSMENT oF . L
. LEARNING' (DIAL) =~ - \ i
’ .‘ " Random House Educatwnal System;s Division i
"° 7 201 East 50th. Street =, . ) y o
K ) 'New York,. New b‘k 10022 . ] STy
Cow oL :
DEVELOPMENTAL PROFILE, 4 ol -’* - & .
) . - _Psythological Developments Pubhshers . N - .
" P.0, Box 3198 N e L
o + Aspen, Colorado 81 611 ' v, N S ) T
o ‘ /DE ELOPMENTAL SCRE‘&ING QUESTIONNAIRE FQR PREfCHOOL C'HILDREN ‘ “; ~
Elizabeth Y. Sharp_ Lo _ o0 !’ ' .: ‘ o
Department of Speciat Educatm’ﬁ ’ ' oL,
. University of Arizona S
& Tuscon, Arlzona 3721 ‘2. o . ’ ) "
! ) o -\
v - - IJ-ZARNING ACCOMPLISHMENT PROFILE {LAP)§, = =~ *' . =
S Y ' . Kaplan Press e . $2.00 ‘Individual profile
. , - 600 Jonestown Road - 2.50 manual ¢
g f wmston Salem, North Carolina _ v .10. 00‘tearn1nq Activities
27103. ﬁ=—-___= '|50 00 kit . '
-MEMPHI‘ COMPREHENSIVE DEVELOPMENTAL SCALE ‘ . o
. “ L . ' ‘e
. Fearon Publishers . . » .
X .~ ® 4 6 Davis Drive E . v $4.00 forms plus guide |
- Belmont, Califdgnia 9400&, ' . LT Co
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“  MEYER CHILORENS' REHAB?LITATION INSTITUTE - ,
"_TEACHING PROGRAM FOR YOUNG CHILDREN: - . : ,

S, mANUAE T SK}LLS SEQUENCE CHECKLIST ’ !

v "H*eacf Start Informatwn Project $4.25 S

o - Council for Excdeptional Chtldren e

L 1920 Association Drive - : o .. ot

‘Reston, V1rg1n1a 22091 .o ' < . :
; ,

OBéE.,BVATION.AL CHECKLIST FOR REFERRALi .
' . - ara N ~ ) - .
U ' K Dr. Joycg.Evans,K - )
: o Southwest Educational Developmental- Laboratory

c 211 East 7th Street 7 . * :
Austm, Texas ‘ ‘p ’ A .
. N . . L ! .' . -
. 2 - ¢ : f‘ - . , ,

PORTAGE GUTDE T0 EARLY EDUCATION‘ L = .

o sz - * $32.00
e - Portage Project . o complete set:

& * - Box 564 ° i ‘ ’ behavior checkliste
' Portage, leconsm 539!)1 -, _card file, manual

¢

) -
, - hd AS . .
. N PREngOOL AND KINGERGARTEN PERFORMAN;E\BROFILE ) .

r. - .
o Educatwna] *—‘Performance Assoc’(ates e $4.50 Specimfﬁ
o) 563 Westview Avenue s ... set
’ Rldgeﬁe]d New Jersey 01657 * e

,
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.
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N PREscnUbL ATTAINMENT‘RECORD'

®
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-

" Ame¥ican Gujdance, Services,“Inc. -  $1.85 specimen
o . *, Publishér's Building . g ‘ set
. C1rcTe Pines, Minnesota 55014 ‘
‘. | S
‘J;;aJo PRIMARY EDUCATION PROJECT s : R
Walker EducatTona]/Book Corporat1on ‘ | ey
‘ AR " 720 Fifth Avenue . :
=t - New York, N.Y.-10019 .
, '; S SCREFNING EST FoR THE ASSIﬂNMFNT OF REMFDIAL TRFATMENTS .
: (START) ., : -
priority Innevations, I " 4 _ o $ 3.50 specimen set.~
© gt PO Box 782- &\wgwmﬂfLMWM‘ .
° o Skokee, IHmois 60076 o
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SOUTHEASTERN DAY CARE BROJECT RATING SCALE
IN EVALUATING CHILDRENS PROGRESS

: Day “Care and Gﬁ?id Deve]epment Counc1]
of America
1012 14th Street, N.W.
Hashington,aD.C.‘QOOOS’

-
VALETT DEVELOPMENTAL SURVEY OF BASP@ LEARNING

ABILITIK R

Consu]ting Psycho]og1sts Press
577 College Avenue

-t o
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- $1.25 specimen set
1

$ 0.50 examiner's
. kit
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css\u;as PRESCHOOL/KINDERGARTEN TEST EVALUATIONS * * ’
& . _ }

Ed1ted and preparéd by Ralph Hoepfner Carolyn Stern and ‘ T '
Susan G. Nummedal, UCLA Graduate Schaol of Educat1on, S
Los Angeles, Ca11forn1a, M9 .- o G

. . [ - 4
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EARLY CHILDHOUD.EDUCATION FOR EXCEPTIONAL CHILDREN XﬁA HANDBOOK

OF IDEAS AND EXEMPLARY PRACTICES '_ o

Ed}ted by June B. Jordan Avice H. Hayden Merle B. Karnes, '=° . —
Mary M. Wood, The Counc11 for ;xCept1andﬂ Chlldren Reston, VA 1977
LA T

EVALUATION BI‘BLIOGRAPHY Tadscrfpt #2

- ¢

. Publication of the Techn1ca1 ‘Assistance Development Sys;em . -

University of North Carolina,, 1973 ) _ oL =
» . - , 5‘ . -, . ) ;Ej ‘
LANGUAGE “DEVELOPMENT TESTS AN ANNOTATED BIBLIOGRAPHY ™ .. . ;' Y

Prepared by pamela Rosen ahd Eleanor ¥. Horne, Head Start Test .
Collection; Educational Testing Serv1ce, Princeton, N.J., 1971 .

-

’

SCHoOL READINESS MEASURES : AN ANNOTATED BIBLIOGRAPHY

r
Prepared by P.D. Guthrie and Eleanor V. Horne, Head Start Test\ -,
" Collection, Educational Testing.Service, Princeton, N.J., 1971 °

s . . - ’ &
o / \
SCREENING.AND ASSESSMENT OF CHILDREN: AN ABSTRACT BIBLIOGRAPHY - —
\ ’ . AR '
. ERIC Clearinghouse, University of Illinois, 1975- _ . ¢
. . R : ) %

'A.SELECTED LISTING OF INSTRUMENTS FOR SCREENING AND ASSESSMENT:

BIBLTGGRAPHY FOR PRESEHBOL CHLLDREN WITH HANDBZCAPS . ™

.Prepared by La Delle Olion and Gera]dlne Rodabaugh Head Start g

Techn1ca1 Assistance and Management System, Ch1cago, I]]?nows.

TEST ANALYSIS: SCREENING AND VERIFICATIDN INSTRUMENTS FOR PRESCHOOL

CHILDREN, VOLUME 1 - ] . \
Prepared ky Cynth1a F. Stru]]y, Project Connect - A Nbrth _Progress Ave., 1
Harrisburg, Pemmsytvania; 1977 - — 7 '
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